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BACKGROUND
Settegast Elementary School la located in the northeast
section of Houston in a rapidly growing community. It is a
one story brick structure with twenty-six rooms and con
vertible auditorium. Except for special occasions, this
auditorium is used as two classrooms separated by sliding
doors. There is also a frame building annex as part of the
elementary section. The high school building is also located
on the same campus. This building was completed the summer
of 1956. It was occupied the fall of 1956. Due to the
crowded conditions in the elementary building the three
sections of the sixth grade are compelled to occupy three
rooms in the extreme northeast section of the high school
building.
In September nineteen-hundred and fifty-one, Settegast
Elementary was an eight room building without a roof or
windows. Whenever it rained, the children would have to
move and run for protection.
In nineteen-hundred and fifty-one and fifty-two the
facility members numbered ninej eight faculty members and
principa.
The music instructor was a combination of, physical
education instructor and second grade homeroom teacher.
As I stated in the first paragraph, Settegast community
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is a rapidly growing community. With this fact in mind, it
is easy to sea why the enrollment increased so rapidly and
other teachers were coming in, in increasing numbers.
In November another faculty member was added to the
first grade. Then in January, another faculty member was
added to the eighth grade. In September, the student enroll
ment was approximately three hundred and fifty. At the end
of the school term in May, the enrollment had almost doubled
in number.
In nineteen hundred fifty-two and fifty-three, more
teachers were added to the faculty and more rooms were
added to the building.
During the school year of nineteen hundred and fiftytwo and fifty-three, the tenth grade was added.
The music activities at this point consisted of a
girls glee club and later on in the school term the music
teacher was moved into the Junior high school department,
becoming classroom instructor for the seventh and eighth
grades• Because of this the glee club was instructed by
another faculty member$ thus providing time for singing
classes to be established for grades one through six at
thirty minutes each a week.
On Mondays and Wednesdays singing classes were conducted for the third grade. Music classes for the fourth
grade were on Tuesdays and the music classes for the fifth
grade were on Thursdays. •Hie sixth grade classes were held

ill
on Fridays.
Each grade had one music period per week. Qhe third
grade had two sections, therefore two days were devoted to
the third grade.
For the school tern of fifty-three and fifty-four,
four new rooms were added to the building and several new
members added to the facility.
This year saw more changes in the music program.
Singing classes for the seventh grade were worked into the
curriculum. The glee club and all music classes wore con
ducted by the music teacher in addition to regular classroom
duties for the seventh and eighth grades.
In nineteen hundred fifty-four and fifty-five the annex
building was added to the campus, With the coming of this
eight-room building the eleventh and twelfth grades were
added.
The music activities at this point consisted of public
school music classes for the seventh and eighth grades. The
boys became Interested in joining the glee club, but were
only able to cooperate fully when athletics did not demand
their time, A full time band instructor was added to the
faculty, but because of the crowded conditions and not
enough teachers, he, too, had a homeroom class.
The activities for the elementary school in the music
program were diminished to only programs for special holidays
and May Day Festival activities.

Iv
In nineteen-hundred fifty-five and fifty-six, among
the teachers that were added to the faculty was a permanent
music teacher for the high school, A full time physical
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education instructor was also added to the faculty.
With the coming of nineteen hundred fifty-six and
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fifty-seven, the high school was added to the campus and
«ii junior and senior grades were transferred to the hlfgi
school building.
This left the room in the elementary building for
elementary grades which now have several sections to each
grade.
The music activities for the elementary grades at this
•hi WIA were limited to one one-hour music period daily for
glee club activities composed of boys and girls from the
fifth and sixth grades.
Nineteen hundred and fifty-seven and fifty-eight
brought regular music periods into the regular curriculum.
Tiie elementary school also became completely independent of
the high school administrative system, It has its own prineipal and secretary.
With regular music periods being added to the elementa
ry curriculum for all grades, there came a need for an
elementary music education plan.
It Is hoped that students graduating from the elemen
tary school will integrate smoothly into the junior high
school with a minimum of difficulty so far as the music
department is concerned#

INTRODUCTION
..iusic has become v/ell established as an important
factor in public education. It, like art has found an
extensive place in elementary school programs. Ihe nature
of present practices in music education, including the
integration of music with other phases of the elementary
school program, can be seen most clearly by referring to
representative courses of study.
The Fresno, California course of study for music in the
elementary school discusses the relation between music and
health, between music and physical education, and between
music and radio. The materials and teaching activities are
organized under five broad categories. They are (1) singing
(2) listening (3) creative music (ip) rhythms, (5) and instru
mental music.
Ihe state course of study for North Carolina outlines
the basic philosophy underlying the music program in ele
mentary schools in the following terms.
ijUsic has been called the language of the emotions and
the universal language. Each teacher 3hould plan the music
and so direct the children's musical activities that the
music period will be pleasurably anticipated as one of
spontaneous interest. Much depends on the teacher's atti
tude as well as her ability. If she feel3 deeply that music
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Is a broadening and refining experience* she will realize
that it can bring to the pupils something fine which nothing
else can give.
When properly used music can vitalize and enrich the
entire curriculum. Through study of the possibilities of the
activities of her class* each teacher will find a place for
music in almost every large unit organization of work. The
type of music activities used will depend upon the nature of
the unit of work.
In planning the music work for any particular grade
the past musical experiences of the students must be consid
ered and music education planning worked on from this point.
If the music lesson is taught by a special music
teacher* the grade teacher or homeroom teacher could be most
helpful in remaining in the classroom during the music peri
od. In this particular situation this is not possible.
Certain abilities are expected to be developed largely
through listening lessons. Some of these abilities can be
partly and sometimes largely achieved as outgrowths of the
activities of the daily music lessons. Every music activity
will be so arranged so as to lead toward a deeper enjoyaent
and richer understanding of worthwhile music.
It is desirable to stimulate creative activities in
music. The instinct to create may be encouraged and devel
oped through original rhythmic activities, through planning
and experimenting to discover the most appropriate instru-
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ments to use for various parts of pieces played by the
rhythm band, and through Inventing original tunes which at
first are sung to the teacher. Later in the upper grades
the original tunes may be written on staff paper by the
pupil and actually played by those who play instruments.
I believe that all children can learn to sing with a
certain amount of success. Many of the pupils in the public
schools can participate in chorus singing and not only add
to their enjoyment, but they can aid at the same time in a
co-operative enterprise.
Purpose of the Study
In this study I hope to show how a good public school
music education plan should be the results of a desirable
educational goal rather than to point out the educational
values only which are the results of mere public or none
public performance.
In so planning for a music education plan the teacher,
classroom or special teacher, should so arrange her plans so
that they provide help for every child In acquiring the
correct use of his singing voice individually and with
others, so that each child will enjoy singing as a medium of
expression and in this way make singing a permanent means of
pleasure. planning 3hould be so arranged that a repertoire
of suitable songs which will be of both immediate and perma-

k
nent interest and value to them, for developing rhythmic
feeling through response to music with free bodily movements,
thus cultivating muscular control and physical poise and
grace, for developing the ability to read simple music
independently, for developing the ability to discriminated
tone qualities both of voices and instruments, with a grow
ing realization of the power of tone color to express moods
and emotions, for developing an increasing appreciation for
the better music rather than the poorer resulting in a
preference for singing, playing and listening to music of
the best types of all times, The program should be so
planned so as to develop interests in instrumental work and
encourage children who show evidence of a special desire to
play instruments and guide their choice of an instrument and
to put forth special efforts to encourage the pupils to use
musical learnings such as special programs or participation
in larger activities.
Whenever possible the children should initiate the
activity to choose the songs to be sung or to plan the use
of music in the most appropriate way,-*The Problem
The problem at Settegast Elementary School is:
^Music in the Public Schools of North Carolina,
Kaleigin State Superintendent of Education, 1942, pp. 7-8.
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Heretofore regular music periods have not been scheduled
except for a regular glee club period set aside in the
afternoon for singing.
The purpose of this organization was to prepare the
group for public performance. The situation is also a verycrowded one, not enough teachers or room.
The lunch hours begin at ten-thirty in the morning and
ends at twelve-fifteen in the afternoon. This causes a
disturbance in the hall, interfering with classes for about
two hours and forty-five minutes, This early lunch hour
comas because the elementary school and the high school are
both on the same campus and both must use the same cafeteria
facilities which will comfortably accommodate about four
hundred students at the most, at one time.
This organization is also designed to get as many of
the girls out of the hail as possible, Only the girls are
eligible to participate because the boys are used for ath
letics.
This period also came at the same tirae the physical
education period was scheduled. This presents a terrific
problem; first, because you have students who are not inter
ested and will not concentrate. This makes it hard for
students who are interested to participate wholeheartedly,
I think only students who are interested should be
allowed to participate in special groups of this sort.
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A DESCRIPTION OP THE PRESENT MUSIC PROGRAM
First and Second Grades - In the first and second
grades the homeroom teacher takes care of all music activi
ties in the classroom and one of the first grade teachers
is responsible for the rhythm band.
The rhythm band is used for the purpose of entertaining
at programs. The teacher does not have time to carry on a
regular classroom work and work with the rhythm band promot
ing rhythmic development and the correct use of the child's
singing voice.
In the month of May the first and second grades are
drilled in different dances to make a good public appearance
for the annual May Festival. For this reason many classes
are interrupted daily during this period. The children are
not made aware of the muscular coordination or muscular
responses. Spontaneous movements and expression of the
spirit and meaning of the music is not the main objective.
Third and Fourth Grades - The third and fourth grade
music activities consist of singing familiar songs at the
activity period whenever time permits. This period is usu
ally conducted by students who are gifted with a nice singing voice or one who just likes to sing, Their planned
rhythmic activities are limited to the annual May Fetes held
every year in the month of May.
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Fifth, and Sixth Grade3 - The fifth and sixth grades
have music activities which consist of singing familiar
songs at the activity period when there is time for it. A
small number of pupils from each section of the fifth and
sixth grades are allowed to participate in glee club activi
ties. The number is limited because of the space for prac
tice and because of the scholastic rating of each partici
pant. (Heretofore this period was scheduled to include all
girls who were caught in the hall or not with a regular
class).
The glee club rehearsal period is scheduled from twothirty in the afternoon until three-fifteen, Since there is
not a regular scheduled music period the glee club rehearsals
conflict with solid or required subjects and on some days
students are not allowed to come to glee club at all.
The rhythmic activities are limited to May Fete activitie3 that are held annually in the month of May. Ihese
activities do not include the sixth grade since they have
informal graduation services for school closing activities.
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REASONS FOR THIS STUDY
There are two main reasons for this study, First, the
principal of the elementary school requested that (& since
I was the music teacher for the elementary school,work out a
music plan for the particular situation at Settegast Klementary School.

The classes are overcrowded. More room and teachers
are needed. In addition to this the elementary school is on
the campus with the high school and both schools share a
small cafeteria with not enough facilities to accommodate
either school at one particular time. Therefore, music
periods must be so arranged so as not to conflict with other
subjects and the dinner periods which begin at ten-thirty in
the morning and ending at twelve-thirty in the afternoon.
Then we have the education and social reasons.^ We can
not overlook the social reason or public performance in music
study, because every music student or musical amateur wants
a chance to sing or play to other people.
However, musical performance by groups of school pupils
differ from that of professional or amateurs. It has to be
considered and organized in the light of its educative values,

James L. Iiuraell, Music in the American Schools,
New York: Silver Burdett Company, 19^-3» P- 232.

9
its influence upon the pupil concerned the school as a
whole and upon the community, jferformance is a legitimate
and indeed a necessary and integral part of the educational
program and should so be regarded.
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THE VIEWS OP SOME AUTHORITIES OH MUSIC EDUCATION
Some authorities believe that music in the school
brought to the pupils through the curriculum is a good thing
Tor young people. A hope that from it certain values might
enter the lives of the rising generation. Every present day
worker in the fields of music education is a beneficiary and
a representative of this hope and has a central responsibil
ity for helping to make It good.
Mursell presents some comments on this idea. He thinks
that the pupils should be presented criteria which they can
be led to accept, He feels that a teacher is not necessarily a representative of music per se, but rather a serv
ant of the community whose business it is to promote the
acceptance and enjoyment of music by human beings.
Mursell thinks that organizations, business firms or
clubs, have the right to request that certain subjects
should be taught In school no matter how far fetched the
request may seem, He also states that the teacher must distinguish between the requests, keeping in mind that he is
the center of community desires and interests to which he
must respond and on which he must exert influence.
In communities where the public is indifferent to the
school program or music program in the school, the music
teacher should try to organize a music program which makes
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an impression upon the constituency. Keeping this in mind,
however, the mu3ic teacher must realize it is a responsi
bility to see to it that the program must exhibit real human
interest and appeal. A program of musical activities that
will over a period of time create a snowball effect of in
creasing interest and co-operation so that as time passes,
all concerned will become more and more aware that some
thing worthwhile is happening.
If this can be accomplished through music teaching
plus the administration's co-operation or considering the
wants of that community, there are convincing reasons for
believing that the first great benefit which the public
hopes may come to their children from the study of music in
the schools is a feeling for ideal values and for the up
lifting power and message of beauty—A desire for something
called culture.
Another benefit that the public hopes for is that music
may confer upon their children is that for many of them it
may constitute itself a3 an independent and continuing in
terest that is an agency for personal growth and selffulfilment.
Another hope, and I think and wish that every worker in
the field of music education and parent hope and wish for, is
that the child should get or derive 3ome disciplinary experience from the course. I think that discipline is impor
tant in the development of every child, that he ought to be
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confronted with exacting and serious tasks which he should
not be permitted to shirk,
Another hope which 3hould be fulfilled through the
agency of music in the schools is that school music affords
young people constructive and convincing experiences of a
democratic type.
These experiences can be achieved by the different
music organizations such as the main instrumental group and
other special instrumental groups and vocal ensembles,

Here

the students learn not only music but also orderly democratic
behavior.
These opportunities should not be limited to just a
gifted few or high school students. I think it should begin
in elementary school, go through junior high and into senior
high school.
There is also the hope that music in the schools can
and should be keyed to provide young people with a means of
recreation which can last throughout their lives.
This can be accomplished by encouraging, helping and
teaching children to use some medium of musical utterance—
vocal or instrumental.
We can also encourage and guide them in the use of the
radio and the phonograph and in concert attendance, By
moans of directed listening, too, we should try to open up
the great world of musical literature as something to be
explored, understood and increasingly enjoyed throughout life.

13
Another hope that Mursell point3 out is the hope that
through the teaching of music in the schools may lead to the
discovery of talent.
This is important because the discovery of talent
depends largely upon the right kind of experience and con
tact, especially at an early age.
Then we should plan an increasing diverisfication of
musical experiences and opportunities at advancing age lev
els, ealling for more and more keenness and aesthetic in
sight, more and more interpret!veness and more and more
technical equipment acquired and used in a functional set
ting.
However, we should not think of our music curriculum as
confined to the schools. Our school music work should gear
into the musical activities of the community as directly as
possible. This can be done by the school music program
providing candidates for the local symphony orchestra and
choral organizations.
In this way a music education program which is so set up
so as to be a continuous program from elementary through
junior high and on through high school providing a range of
developing opportunity moving toward higher specialization
in which talent may first be encouraged and then may reveal
Itself.
Hies© are something that some authors think should be
the aims or goal of music educators of today in providing

34
music education in today's public schools.
With a progressive music education program in our
school3* elementary, junior high and senior high, it should
provide an interesting musical adult life. It is understood
that all of the students will not become professional musi
cians, but the school music program should try to reach the
masses which will provide for a richer and more cultural
home life, ©lis can be done through an interest in music
being started in school and continued after school enriching
the home life and serving to bring the family closer.
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PROPOSED SOLUTION
As a solution to our particular problem at Settegast
Elementary School, I propose the scheduling of regular gen
eral music periods within the curriculum for the first grade
through the sixth grade.
These music classes would be conducted by a special
music teacher or serai-itinerant music teacher.
I think that the classroom teacher should stay in the
classroom to assist the music teacher where possible and
also improve her own knowledge of singing. This in turn
would encourage the children to sing or interpret the songs
with more self confidence. However, considering the
crowded condition here, it is possible to select a more
advanced student in each class to assist the classroom
teacher the now songs taught by the music teacher at regular
music periods when the music teacher is not present.
Tills would give each classroom teacher some time off
each day when the music teacher is in the regular classroom
teacher's room.
The semi-itinerant music teacher would instruct the
classes two thirty-minute periods per week in each classroom
for the third grade through the sixth grade. The first and
second grades would be instructed two fifteen-minute periods
per week. As stated in the preceding paragraph during these
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periods the regular teacher will be free to schedule parent
or pupil consultation periods or make preparation for other
instructions.
It would be the responsibility of the classroom teacher
to have the room ready for the arrival of the music teacher.
The desks should be cleared* music books distributed* space
reserved on the board for the music teacher*s use and all
needed music materials at hand. This would conserve time
and also get the children in a receiving frame of mind.
Knowing that the classroom teacher and music teacher are
working together, I believe that the discipline problem would
not be too great.
The music teacher would be responsible for determining
pupil grades and submitting them to the regular teacher two
or three days before the end of the six weeks period or the
time that is mo3t convenient for the regular teachor.
Vi/hen determining the pupil's grade, participation and evidence of pupil talent should be considered, To arrive at an
accurate evaluation for the pupil's grade one author recom
mended conferring with the classroom teacher helps a great
deal.
From twenty to forty minutes per week will be devoted to
music in addition to the time utilized by the music teacher.
The music teacher and classroom teacher would plan these
experiences together. Keeping in mind however that these
plana would be flexible in order to provide a variety of
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activities based oil the pupil's interest and needs.
Classroom Procedures
For the first and second grades the singing of rote
song3 for the enjoyment of the students is suggested. Due
to the short length of time allotted for the primary grades
and the short duration of smaller children's patience and
attention, I think one or two songs learned well per week
is sufficient.
The songs to be sung would be melodic and so chosen so
as to correlate with the different subject matter presented
in the pupil's general classroom work.
In spite of the fact that every child is endowed with
some musical ability, there are some who are considered as
non 3ingers. Therefore, some devices to aid these non
singers and to improve tone quality of every child must be
worked out.
Non singers could be used in dramatizing songs or other
wise, such as pantomimes to help encourage them to partici
pate during the music period.
Listening activities would consist of attentive listen
ing to phonograph records, piano, radio performers and to
each other. Sometimes local artists could be invited to
visit at assembly periods or to render special programs.
This would help stimulate the children in interpreting,
dramatizing and singing.
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These activities would be incorporated in the lessons
so that the children respond spontaneously and joyously.
In the children's singing and listening activities,
rhythmic development Is an important phase of music that
should be stressed.
A feeling of rhythm should be developed through free
bodily movement, through hearing and seeing.
Some activities to be used in teaching and developing
rhythm are walking, running, tiptoeing, jumping, hopping,
galloping, skipping, sliding, bending, stretching, swinging,
swaying, turning, twisting, and many other movements that
the students may suggest.
Rhythm Instruments are also desirable to U3e in stimu—
lating an interest In rhythmic development, The Indian turn
turn drum and rhythm band Instruments are most commonly used
in the primary grades for this.
In developing singing, listening and rhythmic activi
ties, creative experiences can also be developed through
inventing sentences, melodies, questions and answers, making
simple rhythmic instruments, creating original songs and
rhythm, and going through pantomimes to music heard.
Flaying Instruments would also be introduced in the
first grade. This would be done by letting the children
play individually on the instrument that they are studying
as solos or as accompaniment for group singing.
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James L. Mursell, author of Music In ajaerlc^n Schools
states that, "Experience in making music with simple instru
ments is both desirable and appropriate at this level." He
also recommends the rhythm band as a suitable activity, which
contributes very definitely to the musical orientation which
is the primary aim. He also expresses this thought that
experience of this kind contributes to precision of hearing
and of rhythmic response. He also points out that primary
instrumental work is probably an effective lead into instru
mental work at a later stage.
ha the second grade in addition to rote singing the rotenote song is introduced. The students and teacher read and
work out instructions together. This is a foundation of
preparation for note reading beginning in a later grade.
Third and Fourth Grades - In the third grade singing of
rote songs both melodic and rhythmic with continued remedial
work

with retarded singers will be extended, Rote-note

singing will be extensively experienced and later in the
year if the students show evidence of readiness note singing
will be introduced.
Rhythmic development will be continued through the
playing of musical games and dances and through different
large and small muscular movements, These rhythmic activities are suggested sometimes by the students.
In the creative activities the children will continue
to create their own little simple melodies and dances. Biey
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also will be making simple and rhythm instruments qr>d
dramatizing 3ongs and rhythms heard. Some painting ^*><1
drawing will also be done to music hoard.
The appreciation program a3 such will be started in the
third grade.
I like to think of appreciation as Mursell and Glenn de
fine it# "That force in music education which seeks to arouse
in the child a love of music# and to make that love deeper
and wiser." another author brings out this idea that appre
ciation classes in music should evoke or promote musicality. Musical!ty has been defined by Revez as the ability to
enjoy music aesthetically.
The appreciation process will be stimulated by means of
musical projects along the lines of listening, performing
and creating. These projects are not to be isolated as such
but correlated within the music program with special points
of procedure pointed out.
In the primary grades the introductory instruments have
been introduced. The instrumental program for the third and
fourth grades will continue from here.
In addition to continued listening to various instru
ments and having them demonstrated in class# the pupils will
continue to make simple instruments such as drums# rattlers
or shakers.
In the textbook The American Singers used throughout
the elementary grades# there are stories to be road together
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and discussed. There are also suggestions about other in
strumental activities in the classroom.
The program of reading readiness for music in the pri
mary grades should have made the pupils conscious of tone as
high and low, rising and falling, long and short, quick and
3low, loud and soft. The student*s ear by this time should
have been trained in recognizing some of these elements, and
the eye should be able to observe the way they are expressed
in music notation.
In the primary grades the score is just a record of
songs learned by rote. In the more advanced grades the score
will become a means for new musical experiences.
In the fourth grade we undertake score reading. If
this program is put into practice at the Settegast Elementary
School, I believe by the fourth year the pupils will be able
to read a simple note song independently fairly well. Keep
ing in mind that reading power is gained through the actual
reading of the score, even though independent score reading
is introduced and expected to a certain degree, rote 3inging
will be continued. The recognition of phrase patterns that
are alike and different contributes directly toward the music
reading, helping the student to read by musical thoughts.
In the reading of the score the so-fa syllables and
scale numbers will be used, In addition to these devices
the piano keyboard or a keyboard diagram and the use ol
simple wind Instruments will be used to help the pupils.
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In the fourth grade key signatures will also be intro
duced. Beginning with the key of C, then proceeding to G, D
and P. Even though the rote 3ongs of the fourth grade book
appear in many keys, these are the ones suggested for music
reading for study so as to fix the staff position of tones
in the most commonly used keys. Keyboard charts are in
cluded in the textbooks to help the children recognize rela
tionships and to sing accurately.1
Part singing will be introduced late in the first semes
ter or early in the second semester. Part singing involves
the ability to think tones in combination and to keep strict
time. With this in mind we will begin with the singing of
rounds, canons and dialogue songs, I find this develops a
feeling for parts and gives the children a measure of confidence• In addition to this, some very simple two-part songs
will be learned by rote to help encourage the children.
In the third and fourth grades rhythmic activities will
be continued through stepping and clapping and dancing. They
may also drum rhythmically on the desk tops to get the rhythmic feel of some of the music.
The playing of instruments started in the primary grades
the rhythm band, piano and flute-type instruments will be
continued.
With the help of the high school instrumental instructor
lfihe

Teaching of Music in the Texas Public Schools.
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actual drum sticks can be used as a percussion experience in
the rhythmic field.
We will not actually have instructions in the instru
mental program as such, but the instrumental program will be
devoted chiefly to laying foundations of Interest and enthu
siasm through different rhythmic activities and listening to
and seeing different instruments.
The music activities for the fifth grade will deal
mostly with American folk songs and folk dances. This will
be brought out in the singing of part songs which were begun
in the fourth grade.
Beginning with the music reading program, we will con
tinue and enlarge upon the program of preparatory music
reading readiness started In the lower grade.
Rote singing will be continued. The recognition of
phrase patterns and the continued singing by syllables,
scale numbers and pitch names will be also continued.
The keys studied in the fourth grade will be reviewed
and new ones explained and studied in the fifth grade. Some
of the new ones will be P, B flat, B flat, and E natural.
Part singing will be continued from the program started
in the fourth grade. The singing of two part rounds and two
part songs and harmonic rote songs will also bo continued.
In the latter part of the second semester, I think the
student3 will be sufficiently prepared to start preparatory
work on three part singing. This will be done by singing

2kthree-part rounds and three-part cords.
The rhythmic experience will be continued* reviewing
material covered in the lower grades and adding new material
a3 the students become ready. Some of the new rhythmic
experiences that will be studied are six-eighth measure and
dotted eighth and sixteenth notes.
In addition to the technical aspects of these rhythmic
activities* all of the large muscular movements started pre
viously will be continued and added to.
In the pre-adolescent years of the fifth and sixth
grades, according to "The Teaching of Music in the Public
Schools" an outgrowth of Bulletin Ho. 449# the greater physi
cal and mental maturity of the boys and girls makes it in
creasingly necessary to motivate physical expression within
the range of their physical interests. The games and dances
must be suitable for their development level, and the pur
pose of these experiences in the music program must be ap
parent as well as their performance a matter of spontaneous
enjoyment.
These games and dances will be about the American heri
tage which will involve fundamental movements of marching
and waltzing.
Dramatization of singing games, American, Indian and
foreign folk dances are also included in this part of the
program.
Some folk dances that will motivate physical expression
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and promote spontaneous enjoyment are listed below:

Folk Dances Dance Types in the United States

Other Dances

Hawaiian
Mexican
Danish
Czech
Indian

Waltz
Virginia Reel
Schottishe
Minuet
Polka
English
Quadrille
Mazurka

Longways
Flay party
Square
Round
Grand March
Indian

In the listening program for the fifth grade, listening
for pleasure should always be kept in the forefront.

This

will be done through frequent reference to music heard over
the radio, at movies, concerts, in the church and other
places.

Themes from significant musical compositions and

from master composers will be listened to and discussed,
while in class.
Artistic performers will be included in the program for
the children^ listening pleasure.
In the instrumental activities actual drum instruments
will be U3ed, also experience with the piano and other in
struments of the orchestra and band.
So far the Settegast Elementary School has not prog
ressed to the point of having string instruments, but It is
hoped that they will be included in the school budget in the
The V. P. Panics LibraryPrairi' View University
Prairie View, Texas
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very near future. Other instruments shown in the chart
below have not been purchased for the elementary school,
but wc have access to such instruments.
Listed below are some of the instruments that will be
studied in the fifth grade.

String
violin
cello

Brass
trombone
melophone
trumpet

Reed
flute
clarinet
saxophone

Percussion
snare)
)drum
bass )

In the fifth year the music program will be so aimed as
to develope skill in the use of mu3ic notation. Dynamics,
flexibility and other such technical matters are stressed
but not driven Into the child. Development of skill at this
point is important because now Is the time the pupils are
interested In joining choirs or glee clubs and must think
about the way they use their voices.
In the sixth year we will review the program of the
fourth and fifth year3. The sixth grade music program will
expand the work started by the students in the previous
grades by including additional topics such as three part
singing, minor mode, the bass clef, the triplet and Intro
duce syncopation.
From the fifth and sixth grades the boys'and girls*
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glee club members will be selected* Since Settegast
Elementary School has a very large enrollment, it will be
easy to select some of the best singers from each room of
the fifth and sixth grades to form this special group*
The purpose of this group will be to promote and
encourage the use of music in everyday life*
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MATERIALS TO BE USED
According to Mursell, ever since the appearance of
the New England Primer in Colonial times, published teaching
materials have always been very Influential in American edu
cation. This is in striking contrast with general European
practice, where the tradition of oral teaching has continued
to predominate, where the development of textbooks and
organized series has been meager, and their quality and sig
nificance on the whole inconsiderable. In this country, how
ever, publishers of books for school use have played a very
important role in shaping up both the curriculum and instru
mental procedures.
Textbooks, say some authorities, present dangers and
disadvantages•
They think that with textbook, the job of the teacher
was to simply assign lessons and to check up on their faith
ful accomplishment. However the trend now is not to condemn
the textbook or rely completely on the textbook, but to sup
plement it with large amounts of additional material. An
example of this is the drive for extensive reading in general
science, social science, history, and other subjects. In
some situations attempts have been made to do away with mate
rial specially written and published in textbook form
altogether, and to treat the classroom as a laboratory or
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study room, equipped with a wide variety of material, in
cluding general books and treaties, files of magazine arti
cles and newspaper stories, booklets, reports, brochures,
and so forth.
There has been a strikingly successful movement to
produce textbooks.

Anyone who compares a good modern text

with a title of fifty years ago such matters as organisa
tion, format and general appearance, will be impressed by
the amazing change. This improvement has not been confined
to the outside by no means, but goes to include the writing,
more significant content, and to be pointed more directly
at intelligent educational and cultural objectives. So to
day it is quite unlikely that the schools and teachers will
feel like dispensing with our present-day textbooks.
In no field has the development of excellent teaching
materials been carried further than in music. The profes
sion owes a very considerable debt to the publishing houses
whose enterprise has produced these results. Without it our
present programs of music education in the schools would
hardly be possible. And one may remark that teachers and
school people generally have as yet by no means taken full
advantage of what has been made available.
The status and use of the textbook in the American
schools generally, and in the music program in particular.
is a great deal more than a theoretically or historically
interesting topic. Every professional worker should clearly
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understand the practical relationship of teaching to avail
able materials.
He should be able to judge and evaluate what i3
offered and to select from and use it in accordance with
Ms requiremants.
In considering material for the teaching of music in
the schools* let us start with the textbook. In choosing a
textbook, one author expresses tMs thought! there are three
general points which should be considered.
These general points are (1) Materials to be placed
in the hands of children should be designed in every detail
and particular to give them a favorable introduction to the
art of music. This is quite important because the total
impression conveyed by the book la a highly important educa
tional influence,
(2) There is a strong tendency for textbooks and
series in the field of music to include art material and pic
torial material of various kinds. These art materials and
pictorial materials are informational when they have pictures
of musical instruments, and portraits of great composers and
virtuosos of Important ensemble groups,
(3) There is a strong tendency in modern education
towards the development and use of flexible materials, That
is, a public school music series 3hould not have just one
approach to a given problem, The songs and other composltions it contains should be well suited to a wide variety of
purposes—for the use in connection with the core curriculum,
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for integrations with the social studies* for general musi
cal enjoyment on informal occasions* for the study of tech
nical musical problems* and so forth.
Keeping these three points in mind* we will consider
more specific matters. The most outstanding of these spe
cific matters is the quality of the music and the quality of
the poetry which the book contains. You will want to know
if it is good and inspiring* artistic and appealing.
In considering a textbook you will want to know if the
songs and compositions are unduly difficult. Consider the
music and poetry as to whether it was obviously constructed
for the purpose of providing drill on technical problems.
*

The range and variety of the material is also of great
importance in connection with any textbook.
Another point to consider in a textbook is the various
types of music which a well made 3eriea for school use should
contain. However, there is no absolute rule, of course, that
can be laid down as to the ideal proportions of each which
should be included.
First of all, the aeries should contain a considerable
amount of folk music. Of course it will contain much mate
rial written by the great composers.

According to Mursell

there should be some music in the modern idiom and a consid
erable number of familiar and well loved songs and melodies.
These familiar and well loved songs and melodies are
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often found suitable for various types of projects and inte
grations! plans. Sometimes they are used to promote tech
nical learnings such as, the production of good vocal tone,
fine expressive treatment, and even the study of reading
problems.
Religious music and popular music should be included
and the material should be selected and organized so as to
be used in a wide and varied range of activities and learn
ing situations.
Obviously, tho material should be designed for convenient
and effective use in connection with a variety of vocal ac
tivities.
Provisions should be made in the basic series itself
for instrumental performance. It is very desirable that
this should not be separated as a special category of work,
but closely Integrated with and make a constituent portion
of the general program, and more specifically with the vocal
activities.
Also provisions should be made for what may be called
general cultural values and interests.
Hie books should be a fruitful source of material which
can be used in integration with other phases of school work.
Hie book should embody some definite plan and sequence
of technical learning and study.
The last specific consideration which should be considered is that of the format of the book. It is very
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desirable that children use books which are not only excel
lent from the standpoint of content and organization, but
are also pleasing in appearance, easy to handle, easy to
read, and durable.
Considering the information of the previous paragraphs
I feel the textbook we use, The American Singer, by Beattie,
Wolverton, Wilson, and Hinga, a series that is used in the
first through the sixth grades and in the junior high 3chool,
is appropriate and sufficient. In addition to the state
adopted textbook supplementary material such as phonograph
records, suitable songs, dances and music that are not
listed in the textbook.
A phonograph, radio, piano charts, piano keyboard,
piano, percussion instruments and other instruments that
have been listed previously for the junior band and rhythm
band Instruments will also be used to promote this program.
She staff-liner and board are also included in the materials
to be used in the classroom. A pitch pipe is also to be used
in the classroom. Included in the materials to be used in
the classroom is a Bell and Howell Tape recorder, This is
very helpful in developing skill in the use of voice and
playing instruments•
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EXPECTED RESULTS AFTER A WORKING EXPERIENCE WITH
THIS PROPOSED PROGRAM
After working with this program in the Settegaat Ele
mentary School, I hope a love of good music will have been
developed. In speaking of good mu3ie I am referring to a
variety of types of music. I am not limiting music to the
standard classics, but light and popular music and music in
the so-called "modern idion.

I hope after working with

this program the students will be able to select di3criminatively all types of music on their level.
I hope each child will have acquired the correct use
of hi3 voice and developed coordination and balance through
the rhythmic responses.
In helping the child to use his singing voice correct
ly will prepare him for intellectual social hours at home
and in the community for the time being, when he gets in
junior high school, senior high school and even through
higher institutions of learning.
When a child advances to about the fourth grade his
voice should have developed enough for glee club work and
junior choir work in the church.
Even though only the best singers or most talented
students are usually used for the choir and special groups,
the majority of the students in the school music classes
could participate in glee clubs, operetta choruses or other
groups.
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There Is a great demand for children's voices In the
churches now* especially in the Methodist church*

Having

worked with children's groups in the Methodist church* I
Tind that the singing music program in the schools is very
helpful. The children have a surprisingly good knowledge
of the notes* their values and an idea as to the direction
in which the music flows.
In some cases where some children are not able to sing
in the special groups or choruses the rhythmic responses
coordination that have been developed through the elementary
music program could be utilized.
This could be done by dramatizing* participating in
different dances and taking part in the band or orchestra.
Sometimes community chorus groups and orchestral ac
companiment groups are organized. With an intelligent
background of music for participating in and appreciating
music of all types that have been discriminating selected,
boys and girls in elementary school are able to join in and
participate intelligently.
Organizations of this type are valuable, because it
ha3 favorable physical reactions* It lessens fatigue* sharp
ens mental reactions; It Is good fun, promotes spiritual re
actions and it welds people together.
I am hoping that pleasure in musical expression will
have been created and each child will have learned music
appropriate to his age level.
I hope that each boy and girl will develop a certain
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amount of discipline from his musical experiences, The difficulties that the hoys and girls encounter in their music
classes, as I have pointed out previously, should he made
attractive as possible so that the difficulties become a
challenge and the hard work becomes a joy.
In working with other pupils in groups each boy and
girl will come to realize that his individual wishes and
wants must be subdued many times for the sake of the group,
thus helping to develop disciplinary action among the group
and each individual.
After putting this program into operation, I hope that
through some of the public performances they will serve to
bring the different departments of the elementary school to
gether. These performances could serve to promote the music
program in the elementary school, also.
Most of the public performances have been monopolized
entirely by toe senior high school. I think younger children
should also have a chance. This also helps the children when
a wide variety of performances are provided, such a3 large
formal public concerts, musicals and singing of songs at
Parent-Teacher Association meetings and toe like.
Another result, I hope will materialize from this pro
gram through public performance is toe Integration of various
phases of the music programs in joint undertakings, That is,
certain types of programs call for contributions from the
general chorus or glee club, toe special vocal group, rhythm
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band and the instrumental group or junior band* Soloists,
as a results of private music lessons or classroom work,and
the little compositions that are composed by students may
also from time to time be presented* Of course it is to be
considered that every public performance is not to be over
stuffed with every phase of the musical program. This, how
ever, is done in a well planned cycle of presentation through
out the year.
In bringing the different departments of the school
together when a special holiday program is presented, an
operetta is given or spring festival is given the interest
and cooperation of the English department or speech teacher
and in this case the "speech teacher," should be enlisted*
The music department, the art department, dramatic depart
ment and the physical education department may also be obtained* In soliciting the cooperation of the different
departments involving the use of the equipment brings the
students and teachers closer together*
Another fruitful result I hope will be developed from
this program is the possibility of encouraging community cooperation. The school and the community should always be
thought of as maintaining a mutual relationship.
This is often done through the performance of one or
some of the performing groups, Any number of times the glee
club has been asked to present numbers at the civic club
banquets or regular civic club meetings.
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Often the churches present programs and request the
help of the voeal or the instrumental ensemble or soloists.
This helps to promote the work being done in the school.
It gives the parents an opportunity to see just what his boy
or girl Is accomplishing.
Then we have the different social organisations that
often solicit the music program* s help sometimes for popular
musical entertainment.
It Is understood however that the school Is to make
whatever constructive combination It can to enrich the com
munity life. However, what the student is able to do on the
basis of educational benefit to himself has to be consid
ered by the faculty members in charge.
X am hoping that pleasure in musical expression will
be created and each child will be interested in learning the
music appropriate to his ago level.
Some factors in which developing expression depends on
are dynamics, tempo and tone quality, These basic elements
are important because they determine the musical structure.
In so much as expression Is taught in the learning of
songs, playing of instruments all the way from the simplest
toy types to orchestral instruments proper, in rhythmics and
the dance, and of course in connection with listening, it
should be presented in such a manner that the children will
will derive much pleasure in doing so.
I bolievo this program can develop a keen, expressive
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awareness and response which Is a powerful Influence for
carrying the use of music over into life and a practical
preparation for specialized activities.
To Insure pleasure in expressing songs, emphasis
should be placed on expression from the vory first, in rote
song work. This will be done if we seek to achieve a feasi
ble dynamic level, proper dynamic shading, an expressive
tempo, proper tempo shading, and good free vocal tone.
Thus, the rote song, from the very first, is made beautiful
and meaningful as music.
By approaching every song or instrumental composition
in and through its aesthetic meaning helps to promote and
insure pleasure in interpreting a composition, In other
words, every performance project should be approached in
the spirit of appreciation, as something worth doing for its
own sake, as an opportunity for the creation and enjoyment
of beauty.
It 13 understood, however, that the teacher must set
the example in the treatment of expression. The teacher*s
treatment of expression is important but is not necessarily
a model to be copied. The teacher13 examples should be a
source of inspiration and revelation in these matters, The
teacher serves to show the pupils directly what expressive
singing really means.
To direct suggestion and criticism in matters of expression Is not only desirable, but necessary• But always
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tiie aim should point to helping the pupil to understand
better the demands of the music, and the opportunities for
beauty and pleasure that it offers.
So, in developing pleasure and a desirable attitude in
interpreting music, the teacher should not try to control
the expression of the pupils through demands imposed on them,
and followed out only because he insists upon them. The
teacher must lead and revel. It must be kept foremost in
mind never to dominate.
Reviewing of old songs Is a moat valuable aid in devel
oping Interpretive Insight or expression. The children can
analyze songs or pieces of music they are familiar with and
get a better insight of the musical verities. Music should
always be learned as artistically as the pupils can manage
at their age level.-1* A song should never be regarded as
wholly learned. The discovery of new possibilities in
familiar music is on© of the greatest agencies for musical
growth. This, of course, refers to music good enough to
stand creative reviewing. Music in which there really are
rich possibilities for beauty.
So, if expression and pleasure of expressing music is
expected proper expressive rendei'ing should be the goal set
before the children in every song they sing and in every
James L. Mursell and Mabele Glenn, The Psychology of
School Music Teaching, Mew York: Silver Burdett Company,

1$3U, p. 21$.

1*1
piece of music they play from the primary through the sixth
grade. It should be both the starting point

the cul

mination of the learning of the composition. Of course, it
is understood that with young children expressive insights
and requirements will be less exacting and refined than they
should become later on* but they will always be present.
I am hoping the students will acquire an extensive
repertoire of art, folk and patriotic songs, ballads, hymns,
round3 and singing games.
These songs are all taught in the classroom beginning
in the first grade where we begin with simple rote songs and
singing games.
It is important for students to have an experience
with these songs, because each song offers something and
represents something great in the shaping of the student's
life.
The folk song, for instance is thought to be appropri
ate for children because It is a product of the childhood of
the human raoe. The be3t folk music has charm and appeal,
it embodies and oonvoys very definite emotional values. It
does so with great directness and conviotion. Another rea
son for the extensive use of folk music Is its social impli
cation and the varied educational uses.
Our hymns are Included because of their distinctive and
valuable type of musical experience, namely, harmonic partainglng; and because the music program should, as a matter of

principle, have a relationship to all significant life ac
tivities•
In developing this program the needs and attitudes of
the school and community have been considered. I am hoping
and I believe that this program will work into the elemen
tary school program with great ease.
In working out this program the sequence of the activi
ties from the first through the sixth has been arranged so
that the students will be able to integrate with the junior
high and senior high school smoothly.
Through concentrating on the basic orientation in
music in the first, second, and third grades starts the
sequence of the music program. This helps to build up musi
cal contacts, backgrounds and reactions. Everything during
this period is aimed at stressing the basic orientation.
The period extending from the fourth through the sixth
grade centers around the emergence of technical controls and
insights. The work started in the first, second, and third
grades will be continued but specific consideration will be
given to the elements of musical structure their representa
tion in the scor,e and the technical problems they involve•
I am hoping that this will prepare the children to
emerge into the junior high school and senior high school of
the Settegast School smoothly without a break" in the music
education program, In the meantime I am hoping the students
will be qualified to integrate into any junior high school.
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With a basic orientation of music established in the
first three grades being consolidated and given point and
precision by the emergence* Technical control and insights
in the fourth, fifth, and sixth grades the students will be
prepared to further their musical process of precise and
independent skills which they will get in the junior high
school*

DESIRED MUSICAL EXPERIENCES OP A CHILD
FROM THE FIRST THROUGH SIXTH
First Grade

Second Grade

Third Grade

Singing
Rote songs
Singing games

Singing
Rote songs
Singing games
Rote-note songs

Singing
Rote songs
Remedial work with
retarded singers
Rote-note songs

Rhythmic Activities
Walking
Rhythmic Activities
Marching
Continues first
Clapping
grade activities
Jumping
Develop feeling
Swaying
for basic beat
Skipping
Bending
Listening
Continues first
Turning
grade activities
Twisting
Stretching
Folk dances
Creative Activities
Invention of sen
Swing games
tence melodies
Pantomimes
Listening
Records
Playing Instruments
Piano
Individual playing
Radio per
Playing together
formances to each
Rhythm band In
other
struments
Recognizing in
struments
Creative Activities
Vocalized conver
sation making
rhythm Instruments
Pantomimes
Playing Instruments
Individual playing
Playing together
Rhythm band
instruments

Rhythmic Development
Continues second
grade
Rhythmic games
Dances
Creative Activities
Original songs and
dances
Making simple
rhythm instruments
Dramatization
Appreciation
Listening to
activity music;
descriptive music;
to master compos
ers;
Music of contrast
ing moods and
rhythms;
some familiar In
struments.
Viewing films
Listening for
enjoyment
Playing Instruments
Percussion instru
ments
Bells
Symphonettes
Rhythm instruments

DESIRED MUSICAL EXPERIENCES OP A CHILD
PROM THE PIRST THROUGH SIXTH
(CONTINUED)
Fourth Grade

Fifth Grade

Sixth Grade

Singing
Rote songs
Recognition of
phrases
Key signatures
Key of C
Key of G
Key of D
Key of P

Singing
Rote singing
Recognising phrase
patterns
Review key signa
tures learned in
fourth
New key signatures
Part singing
two part harmony
Three part rounds
Extend voice com
pass
Study root vowels
Introduce breath
marks

Singing
Rote singing
Part singing
two part
three part
Sharps and flats
The natural
Introduces bass
clef
Minor keys
Normal
Harmonic
Conducting
Review of elemen
tary rhythmic nota
tion
Attention to tone
quality
Breath marks
Attention to boys*
changing voice

Part Singing
two part rounds
dialogue songs
Developing tonal
memory

Rhythmic Develop
Rhythmic Develop
ment
Fundamental move ment
Marching
ments
Waltz
Singing games
Dramatization
Polk dances
Polk dances
Waltz
Other dances
Polka
Pantomimes
Creative Activities
Creative Activities Interpretation
Original stanzas
Interpretation
Songs and instru
Original stanzas
mental pieces
Simple melodies

Rhythmic Development
Fundamental move
ments
Dramatization
Polk dances and
Other dances
Appreciation
Thematic develop
ment
Listening to folk
songs; to symphony;
master composers
Instruments of the
orchestra

Appreciation
Appreciation
listening to ex
listening to de
scriptive music and perienced per
formers and non
master composers
experienced
Continuation of
Songs and instru
third grade pro
mental music for
gram
Playing Instruments
dancing
Orchestral and band
Examples
of
the
Playing Instruments
instruments
styles
of
various
Violin
Tuba
composers
Clarinet
Drums
Viewing
films
Trumpet
Piano
Flute
Continue
the study
Playing
Instruments
Bells
of
other
instruments
Drums
Piano

DESIRED MUSICAL EXPERIENCES OP A CHILD
PROM THE FIRST THROUGH SIXTH
(CONTINUED)
Fourth Grade

Fifth Grade

Sixth Ca?ade

Playing Instruments
Drums
Tambourine
Triangles

Playing Instruments
Piano
Saxophone
Violin
Trombone
Clarinet
Studying the
score, instru
ments and vocal
ensemble

Playing Instruments
started in lower
grades
Instrumental and
vocal ensemble

—

—
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